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ABSTRACT 



In both California and the United States as a whole, new 



emphasis is being placed on greater accountability for all educators. 
Educators find that they are facing too many sets of standards, making it 
difficult to focus on priorities. This paper provides five essential tools to 
demonstrate teaching competence. These tools can be the ways and means for 
each prospective teacher to prepare for school employment, education career 
advancement, and performance assessments based on standards. The five 
essential tools are: (1) the resume; (2) academic subject matter preparation; 

(3) letters of reference; (4) a career portfolio; and (5) a cover letter. 
Process guidelines are presented to help teachers assemble and use these 
tools. Attachments include the "California Standards for the Teaching 
Profession" and a sample teacher assessment form. (Contains 1 figure and 28 
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ABSTRACT 

As we enter the 21st century in California and American public education, we see tremendous 
emphasis being placed on greater accountability of all of us in the profession. In particular, what we know and 
what we do to serve learners and schools are under careful scrutiny. Setting standards or establishing new, 
demanding benchmarks for teaching performance and the knowledge and skill achievements for learners: these 
have become the primary and increasing goal orientations for most state and national politicians, organizations, 
and agencies. Especially in the last five years, policymakers, researchers, and bureaucrats everywhere appear 
fixated and obsessed with promulgating stringent requirements, forcing implementation and compliance, and 
testing, assessing, and reporting results to the public. The pressure to “measure-up” is being felt by public 
school students, experienced teachers seeking recertification, pre-service teachers earning their first credentials, 
individual schools and districts, and each of the states. Across the board now, no one is being left out, and the 
current national assessment trend and the testing craze are likely to remain with us well into the century. 

While there are obviously many benefits likely to be gained during this new age of accountability, 
educators are frustrated, confused and upset. Too many different sets of standards already compete now for our 
attention. Numerous ones are thrown at us, forcing us either to choose or to comply with exhaustive lists of 
multiple standards, goals, objectives or outcomes. These latter terms are often used interchangeably. Are they 
the same or are they different? In addition, descriptive statements for each may be quite similar in general 
concepts, but frequently use varied vocabulary, and are organized and enumerated under different categories. 
Analysis, comparing and contrasting similarities and differences, becomes more complicated as additional sets 
of standards are developed and implemented. Experienced educators, even those most committed to progress 
and improvement, find it difficult to keep up and to focus on priorities. 

Thus, this presentation addresses these issues and provides “Five Essential Tools” to demonstrate 
teaching competency -- the ways and means for each prospective teacher to prepare for school employment, 
education career advancement, and performance assessments based on standards. A standards comparison 
matrix will show how ten Occidental College Personal and Professional Qualities and ten Teaching 
Competencies ( 1 976) align with three major sets of standards extant in teacher education in the state of 
California: the California Standards for the Teaching Profession (1997), the Commission on Teacher 
Credentialing (CTC) Accreditation Standards for Professional Preparation Programs (1997), and Pathwise 
(1992), developed by ETS and used in California’s Beginning Teacher Support and Assessment (BTSA) 
induction programs. By analyzing and comparing standards and criteria summarized in the matrix, each 
educator can see more clearly what the standards have in common, how they differ, and what some exclude. 
Present and future teacher leaders will experience a thinking, analytic process one can initiate independently or 
cooperatively to maintain sanity and integrity throughout a career. 

DEADLINE - Friday, OCTOBER 1, 1999 

Return Abstract to Chris Westphal, San Juan Unified SD, 3738 Walnut Ave., Carmichael, CA 95609 Fai 916/971-7014 
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GROUNDING OUR VISION AND AMBITIONS IN 21 st CENTURY REALITY: 

Tools and Tangible Outcomes 

Which Exemplify Oxy Teacher Leader Development and Achievement 
Introduction and Rationale 



As we enter the 21st century in California and American public education, we see tremendous 
emphasis being placed on greater accountability of all of us in the profession. In particular, what we know 
and what we do to serve learners and schools are under careful scrutiny. Setting standards or establishing 
new, demanding benchmarks for teaching performance and the knowledge and skill achievements for 
learners: these have become the primary and increasing goal orientations for most state and national 
politicians, organizations, and agencies. Especially in the last five years, policymakers, researchers, and 
bureaucrats everywhere appear fixated and obsessed with promulgating stringent requirements, forcing 
implementation and compliance, and testing, assessing, and reporting results to the public. The pressure to 
“measure-up” is being felt by public school students, experienced teachers seeking recertification, pre- 
service teachers earning their first credentials, individual schools and districts, and each of the states. Across 
the board now, no one is being left out, and the current national assessment trend (The Teaching Professor . 
April, 1999) and the “testing craze” (Rethinking Schools , spring, 1999) are likely to remain with us well into 
the century. 

While there are obviously many benefits likely to be gained during this new age of accountability, 
educators are frustrated, confused and upset. Too many different sets of standards already compete now for 
our attention. Numerous ones are thrown at us, forcing us either to choose or to comply with exhaustive lists 
ofmultiple standards, goals, objectives or outcomes. These latter terms are often used interchangeably. Are 
they the same or are they different? In addition, descriptive statements for each may be quite similar in 
general concepts, but frequently use varied vocabulary, and are organized and enumerated under different 
categories. Analysis, comparing and contrasting similarities and differences, becomes more complicated 
as additional sets of standards are developed and implemented. Experienced educators, even those most 
committed to progress and improvement, find it difficult to keep up and to focus on priorities. Small wonder 
then, that those just entering the profession require assistance as they: (1) sort out their own learning 
objectives, (2) make sense of the major sets of standards currently in vogue, (3) make decisions about 
collecting and presenting evidence to document their successes in classrooms and schools, and (4) develop 
an informed and relaxed attitude of acceptance, a way of thinking and coping successfully with continuing 
or future accountability frenzies. 

T eacher candidates at Occidental College, both undergraduate and graduate students, will have many 
opportunities and experiences within the multiple and single subject credential programs to develop 
expertise in this most challenging accountability and assessment arena. The purpose of this document is to 
lay a finite foundation of selected information and to set some parameters within which each individual can 
plan and achieve with greater confidence and security. (A detailed Table of Contents follows this 
introduction.) So, while I have focused on “five essential tools”, the ways and means for each prospective 
teacher to prepare for school employment and education career advancement, I have also presented a 
standards comparison matrix. The matrix shows how our ten Occidental Personal and Professional 
Qualities and ten Teaching Competencies (1976) align with the three major sets of standards extant in 
teacher education in the state .of California: the California Standards for the Teaching Profession (1997), 
the Commission on Teacher Credentialing (CTC) Accreditation Standards for Professional Preparation 
Programs (1997), and Pathwise (1992). developed by Educational Testing Service and used in California’s 



GROUNDING OUR VISION AND AMBITIONS 



Introduction and Rationale 



Beginning Teacher Support and Assessment (BTSA) induction programs. By analyzing and comparing 
standards and criteria summarized in the matrix, each Oxy Teacher Leader can see more clearly what the 
standards have in common, how they differ, and what some exclude. Such intimate familiarity is a major 
step to personal empowerment for better goal setting and higher achievement while at Occidental; it gives 
one direct experience with a thinking, self-discovery process one can initiate independently to maintain 
sanity and focus throughout a career. 

Since teachers are awarded credentials by the Commission on Teacher Credentialing, the Education 
Department at Occidental requires each candidate to organize their Career Portfolio contents by the CTC 
Accreditation Standards 11-20. Knowing this in advance, each education student will be able to develop, 
accumulate, and file “hard evidence” of professional growth and development and learner achievements 
throughout their diverse, voluntary and required fieldwork experiences in classrooms and schools. Of 
course, during each undergraduate and graduate education course, one should follow a similar procedure, 
saving, filing, and presenting assignments, products, and formative or summative results, within the 
pertinent section/category matching each numbered standard. By the end of the credential program the 
resultant Career Portfolio (when submitted in Ed. 581) should be resplendent, filled with the better 
examples, illustrations, and evidence of success — those which document and exemplify both the art and 
craft of teaching along the path of growth and development chosen by each Oxy Teacher Leader. 

Not only will such a product be a source of pride and accomplishment, a resource of ideas and tools 
to be used after Oxy, it is also likely to help each credential graduate further strive for excellence, monitor 
self-growth and assessment, and provide a model and means to exhibit progress and achievement throughout 
one’s career in a high profile profession. We want each Teacher Leader to enjoy his/her career in education 
and with less confusion and frustration as one deals with shifting priorities and standards. 



Martin N. Olson 

Professor and Education Chair 

August, 1999 
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Occidental Teacher Leader Job Search Guidelines: 

CREATING & MANAGING YOUR EDUCATIONAL PLACEMENT FILE & 
CAREER PORTFOLIO FOR PROFESSIONAL GROWTH & ADVANCEMENT 



Directions: Follow these guidelines closely to prepare the “Five Essential Tools ” (I- V) to facilitate your employment 
and career success. Understand and use the valuable information and strategies in the Job Search Handbook (or 
Educators (Booth 118) and the process guidelines (VI) below. 

I. RESUME 

• Normally limited to one page immediately following graduation. Maintain relevant information file for 
periodic updating and accuracy of supervisors, addresses, phone numbers, etc. 

• Format requirements (six categories): Everything in reverse chronoloeical order from education to 
experiences (see examples) • Objective (optional: cover letter may suffice) on Resume, must be concise ... no 
more than 2-3 lines • Education - Academic major, degree, teaching credential, date, month, year, school, 
GPA (if average to high) • Honors and Achievements • Teaching Experience - Teaching positions, student 
teaching assignments, Tyro, tutoring & T.A. positions, etc. • Related Experiences such as college activities, 
travel, volunteer work, internships, paid jobs w/title, place of employment, inclusive dates and concise 
description of job using action verbs • Skills and Interests 

D. ACADEMIC SUBJECT MATTER PREPARATION 

• Maintain your own records on a document (one page) that could be a part of your file • List course numbers 
and titles shown (with semester units and grades?) under Major Subject Area and Supplementary Subject area(s) 

• May have relevant listings on a separate page or sometimes provided in the district application • Official 
transcript may be required 

m. LETTERS OF REFERENCE 

• Use “Evaluation of Teacher Candidate (or Student Teacher)” forms • Maximum - six to eight relevant letters 
primarily written by individuals who have agreed to be contacted directly • Provide separate sheet listing the 
names, titles, phone #’s and addresses of “referees” for employer’s convenience. 

IV. CAREER PORTFOLIO 

• Introduction • Table of Contents • CTC Teacher Competency Standards 1 1-20 (plus entry & exit) - brief 
explanation of how they have been met • Journal Reflections • Philosophy of Education - Present as graphic 
organizer with one-two page description of your “Framework for Teaching and Learning” • Classroom 
Management and Discipline Plan - with class standards, positive incentives, limit-setting consequences, 
procedures and daily routines • Self-video & analysis • Unit and Lesson Plans • Bulletin Boards (photos) 

• Evaluations • Observations • Photos • Graphic Organizers • Ed. course “Handouts” • Professional 
Development Plan/checklist • Preview example Portfolios on reserve in Booth 118* Should be reserved for 
the interview unless samples requested in the original job listing for application 

V. COVER LETTER (TEMPLATE) 

• Use format and content as described in the current Job Search Handbook for Educators • Pulls together, 
succinctly and clearly, what you should have done and what you plan to do for school district contact person 

• Sets a positive, professional, productive tone 

VI. PROCESS GUIDELINES 

• Consult with Career Development Center and Education Department • Follow “Best” job-hunting ideas in 
What Color is Your Parachute? by Richard N. Bolles • Keep original documents in personal files • Make 
extra copies for selected distribution (use 24# bond, linen paper and matching envelope: the professional touch) 

• Keep written record of who you have sent resume to, date mailed and any response/activity resulting • 
Network, collaborate, follow-up & follow-through for success • Persevere: Keep mailing, phoning, visiting 
schools, checking job announcements • Keep smiling . . . 

Standards^portfolio7/23/99 



Occidental Teacher Leader Job Search Guidelines 



Page 1 



Five Essential Tools 



★CTC ACCREDITATION STANDARDS (11-20) for Organizing 
Oxy Teacher Leader “CAREER PORTFOLIO” Products : 

Guides for Personal and Professional Development and Career Advancement 



• 10 Readiness for Diverse Responsibilities [Entry Standard] 

Each candidate for the Crosscultural, Language and Academic Development Credential (CLAD) teaches students of diverse 
ages, abilities, and cultural, ethnic, linguistic, racial, socio-economic backgrounds. Each candidate assumes the 
responsibilities of full-time teachers. The institution provides a well developed rationale for the sequence of field 
experiences. Each candidate has at least one substantive field experience that includes student instruction in a public school 
classroom. In their field experiences, candidates utilize recognized teaching strategies for language and content area 
instruction. 

★ 11 Student Rapport and Classroom Environment 

Each candidate establishes and sustains a level of student rapport and a classroom environment that promotes learning, 
multicultural understanding and equity, fosters mutual respect among the persons in a class, and fosters respect for linguistic 
differences. 

★ 12 Curricular and Instructional Planning Skills 

Each candidate prepares at least one unit plan and several lesson plans that include goals, objectives, strategies, activities, 
materials and assessment plans that are well defmed and coordinated with each other, reflect crosscultural and linguistic 
understandings, and provide equal access to the core curriculum. 

★ 13 Diverse and Appropriate Teaching 

Each candidate plans and uses instructional strategies, techniques, activities and materials that are free of bias and that foster 
learning and positive self-esteem among students of different cultural, linguistic, racial, ethnic and socio-economic backgrounds, 
and that capitalize on students’ prior experience and learning styles. 

★ 14 Student Motivation, Involvement and Conduct 

Each candidate motivates and sustains student interest, involvement and appropriate conduct equitably during a variety of class 
activities, encouraging all students to excel and promoting the involvement of students of different cultural, linguistic, racial, 
ethnic, socio-economic backgrounds and with individual handicapping conditions. 

★ 14a (Middle Level Emphasis Student Citizenship 

Each candidate organizes and maintains a classroom environment which contributes to the preparation of each student for 
participation as an active, responsible citizen in local, regional, national, and world societies. 

★ 15 Presentation Skills 

Each candidate communicates effectively by presenting ideas and instructions clearly and meaningfully to students, adjusting 
the complexity of his or her language to the linguistic abilities of all students in the class. 

★ 16 Student Diagnosis, Achievement and Evaluation 

Each candidate identifies students’ prior attainments, sets and achieves appropriate instructional objectives, and evaluates all 
students needs and achievements. 

★ 17 Cognitive Outcomes of Teaching 

Each candidate learns to provide optimal settings that increase the ability of students to evaluate, differentiate and integrate 
information, think analytically, problem solve, communicate and reach sound conclusions. Each candidate recognizes and 
accepts diverse cognitive and communicative modalities. 

★ 18 Affective Outcomes of Teaching 

Each candidate fosters positive self esteem and student attitudes toward the subjects learned, the students themselves, and 
their capacity to become independent learners, and to reach their full potential. 

★ 19 Capacity to Teach Diverse Students 

Each candidate demonstrates compatibility with, and ability to teach students who are different from the candidate, encourages 
respect for human diversity through planned lessons and through personal interaction with students, parents and community, and 
understands prejudice and is able to implement strategies to prevent and/or reduce it. The differences between students and the 
candidate should include ethnic, cultural, gender, linguistic and socio-economic differences. 

★ 20 Professional Obligations 

Each candidate adheres to high standards of professional conduct, cooperates effectively with other adults in the school 
community, and develops professionally through self-assessment and collegial interactions with other members of the profession. 
In addition, the candidate uses available resources to communicate with parents, and is sensitive to and respectful toward the 
culture of the community around the school. 

• 21 Determination of Candidate Competence [Exit Standard] 

Prior to recommending each candidate for a teaching credential, one or more persons who are responsible for the program 
determine, on the basis of thorough documentation and written verification by at least one supervising teacher and one 
institutional supervisor, that the candidate has satisfied each Standard in Category III. The institution determines that each 
candidate has attained Standards 10 through 19 as they relate to the teaching of (a) subjects to be authorized by the credential 
and (b) communication skills including the integration of speaking, listening, reading and writing to ensure that students have 
access to the core curriculum. StandardVportfoliop 2 -7/23/99 
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Entry (10) & Exit (21) Standards 



Occidental College 

CAREER PORTFOLIO GUIDELINES 

for Teacher-Leaders 

• Indicates Specific CTC Standards (11-20) which each candidate is required to 
address in a “Career Portfolio” product, prepared for personal and professional 
development and career advancement. Students (credential candidates) are 
encouraged to prepare (accumulate and/or update) “evidence” of competence, 
organized by standards 11-20 during and following completion of each education 
course at Occidental College. It may be presented in a large, 3- ring notebook/binder 
or in an “Electronic” form. Evidence may consist of (but certainly is not limited to) 
the following: 

• (1) Written statements, faculty-course handouts, graphic organizers, 
journal note summaries (Summary, Analysis, and Goals - SAG’s), 
individual or group task outcomes or products, or other assignments 
completed for fieldwork or course requirements; and 

• (2) Examples of successes in tyroing or teaching - units and lesson 
plans, transparencies, assignment sheets, classroom rules or discipline, 
standards, directions/explanations/procedures for student projects, 
group tasks, learning centers, bulletin boards (photographs?), “sponge” 
activities, or letters to parents; and 

• (3) Samples of student work or assessment outcomes demonstrating 
success and achievement resulting from tyro or teaching guidance, - 
e.g., worksheets, written papers, illustrations, public recognition, 

*audio or *video tapes, *computer software, *charts, graphs, (graphic 
organizers, structured overviews, and concept maps), photographs or 
*physical objects prepared. (*These items require terse written 
summaries which: describe the purpose, review 3-4 key features, and 
highlight value and future use (applications); and 

• (4) Introduce readers to your portfolio in an invitational way by 
including as a minimum, each of the following: Title Page . Table of 
Contents (listed by CTC Standards 1 1-20), Foreword, (speak to key 
elements, benefits/value to you, related to goals), your personal 
Framework for Leadership and Teaching (a 2 page statement of your 
educational philosophy with illustrative graphic organizer), and your 
one-page Resume . 

Standards/ portfolio p2 - 7/23/99 
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EVALUATION OF TEACHER CANDIDATE 



Education Department Office 
Occidental College, Los Angeles, CA 90041 



Date 



Candidate 



District/School 



S ubject /G 

W" 



Subject/Grade 

From / 



Supervisor 



to 



/ / 



Total hours per week_ 



No. Of weeks 



Times absent 



Times tardy . 



DIRECTIONS TO AUTHOR OF REFERENCE: The Teacher Candidate must read and sign the following statement before you return this evaluation form: 
I hereby certify that I have not waived my right to review this evaluative recommendation t be submitted to my educational department file. 



(Signature of candidate) 



Mail or return the completed evaluation in the envelope provided. 



PART I: For each of the twenty Personal and Professional Qualities and Teaching Competencies listed below, check the appropriate boxes to the right to indicate the 
degree of quality which best characterizes the teacher candidate at this time of evaluation. Examples and descriptions f behavior and achievements indicative of 
INADEQUATE, SATISFACTORY, and OUTSTANDING quality are provided on the reverse side of this form. Please use this information to help mark the most 
appropriate box on the 0-9 point scale for each of the twenty categories. If you have no evidence whatsoever for a particular category, simply check NO BASIS FOR 
JUDGEMENT. 



PERSONAL AND PROFESSIONAL QUALITIES (10) Numerical Point Values 

1 . Impress others with appearance, manner and bearing 

2. Possesses health and vitality 

3. Shows emotional poise and self-control 

4. Plays mental alertness and sound judgement 

5. Maintains a positive outlook and shows enthusiasm 

6. Assumes responsibility, takes initiative, and works hard 

7. Sets important goals and achieves them 

8^^Bps effective use of oral and written language 

9. Accepts and uses constructive criticism 

10. Works cooperatively and harmoniously with others 

(students, parents, teachers, administrators, etc..) 

TEACHING COMPETENCIES (10) 

1 1 . Knows and applies subject matter content and skills 

12. Maintains attractive classroom learning environment 

13. Develops pupil discipline and morale 

14. Manages classroom procedures and school routines 

15. Plans effective lessons and units of instruction 

16. Uses appropriate teaching methods and questioning techniques 

17. Motivates and inspires students 

18. Provides or individual student differences 

19. Exhibits creativity and imagination 

20. Contributes to the total school program 




PART II: Please provide below some descriptive details about the student teacher's general effectiveness, accomplishments or problems. Cite specific examples 
of especially strong points or weaknesses noted in Part I above and indicate what degree of success you would predict for this person in the first or subsequent 
years of teaching. 

[Space reduced for this form replica] 



N; 



>f Evaluator (printed). 



Signature. 



Position 



Business Address 

of Teacher Candidate gjrej QQPY AVAILABLE Pa 8 els 



Phone ( ) 
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o O BESTCOPY AVAILABLE 



Pathwise Teacher Performance Assessment Domains and Criteria 

©Educational Testing Service (1993) 

Domain A Organizing Content Knowledge for Student Learning. 

A1 : Becoming familiar with relevant aspects of student’s background knowledge and experiences. 

A 2: Articulating clear learning goals for the lesson that are appropriate to the students. 

A3. Demonstrating an understanding of the connections between the content that was learned previously, 
the current content, and the content that remains to be learned in the future. 

A4: Creating or selecting teaching methods, learning activities, and instructional materials or other 
resources that are appropriate to the students and that are aligned with the goals of the lesson. 

A5: Creating or selecting evaluation strategies that are appropriate for the students and that are aligned 
with the goals of the lesson. 

Domain B Creating an Environment for Student Learning 

B1 : Creating a climate that promotes fairness. 

B2: Establishing and maintaining rapport with students. 

B3: Communicating challenging learning expectations to each student. 

B4: Establishing and maintaining consistent standards of classroom behavior. 

B5: Making the physical environment as safe and conducive to learning as possible. 

Domain C Teaching For Student Learning 

Cl : Making learning goals and instructional procedures clear to students. 

C2: Making content comprehensible to students. 

C3: Encouraging students to extend their thinking. 

C4: Monitoring students’ understanding of content through a variety of means, providing feedback to 
students to assist learning, and adjusting learning activities as the situation demands. 

C5: Using instructional time effectively. 

Domain D Teacher Professionalism 

D1 : Reflecting on the extent to which the learning goals were met. 

D2: Demonstrating a sense of efficacy. 

D3: Building professional relationships with colleagues to share teaching insights and to coordinate 
learning activities for students. 

D4: Communicating with parents or guardians about student learning. 
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Educational Testing Service 



Occidental College 


Department of Education 


1600 Campus Road 


Booth Hall 117 and 118 


Los Angeles, CA 90041 


(323) 259-2781; fax: (323)341-4894 




OCCIDENTAL COLLEGE 




EDUCATIONAL LEADERS PROGRAM ; 



OUR MISSION: TO PREPARE LEADERS IN EDUCATION . . . LEADERS IN LIFE 

The Department of Education at Occidental College has two major goals: (1) preparing educational leaders by offering a rigorous 
and thorough professional preparation program for a select number of prospective teachers; and (2) developing future parent, 
citizen, business or professional leaders who understand contemporary society and education and who exercise essential personal 
or group leadership skills. Both goals require a thoughtful, reflective leader who is knowledgeable of and sensitive to the diverse 
needs of students in our public schools and adults in our increasingly more global American society. The greater Los Angeles 
urban metropolis, with its vast human and institutional resources and rich cross-cultural diversity, greatly enhances the learning 
of students with either goal. 

Occidental College offers teaching credential programs or courses during fall and spring semesters of the regular academic year 
and in two 5-week terms of summer session. Refer to the current schedule of Education courses available from Booth 117. Further 
course or program information is available from the instructors and offices provided below. Feel free to communicate with any 
of them by letter, phone or e-mail. Our motto is “We exist to Lead, Assist and Serve.” 



EDUCATION DEPARTMENT 



Dr. Martin N. Olson, Professor/Chair norm@oxy.edu 

Dr. Rae McCormick, Professor mccor@oxy.edu 

Dr. Ronald Solorzano, Associate Professor solor@oxy.edu . 



Mrs. Betty Linstead linstead @oxy.edu 

Credential Analyst/Coordinator of Student Teaching 
Curriculum Library 



Position Open 

Director, Occidental Community Literacy Center 

Dr. Rae McCormick mccor@oxy.edu 

Director, Occidental Center for Teaching and Learning 

Mrs. Gerlinde Bratt gbcflp@oxy.edu 

Administrative Assistant, Foreign Language Project: L.A. STARS 
FAX 



Booth 1 10 

(323) 259-2592 

Booth 101 

(323) 259-2580 

Booth 102 

(323) 259-2517 

Booth 1 1 7 

(323) 259-2781 

Booth 1 1 8 

(323) 259-3289 

Thome 9B 

(323) 259-2617 
Clapp Library 32 
(323) 259-2573 
.... Thome 9A 
(323) 259-2949 
. (323) 341-4894 



COLLEGE ADMINISTRATION 



Dr. Theodore R. Mitchell tmitchell@oxy.edu . . . 

President 

Dr. David Axeen axeen@oxy.edu .... 

Vice President and Dean of Faculty 

Dr. Don Goldberg don@oxy.edu 

Associate Dean, Graduate Study 

Ms. Susan Molik molik@oxy.edu .... 

Administrative Assistant, Summer Session and Graduate Office 

Mr. Victor Egitto egitto@oxy.edu .... 

Registrar 

Pati Pineiro-Goodenberger pati@oxy.edu 

Associate Director, Financial Aid 



"College Website 



. . Coons Third Floor 
(323) 259-2691 
. . Coons Third Floor 
(323) 259-2634 

Johnson 1 1 1 

(323) 259-2729 

Johnson 1 10 

(323)259-2921 

Coons 106 

(323) 259-2686 

Coons 1 1 9 

(323)259-2548 

http://www.oxy.edu 
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Department of Education 



Occidental College 
1600 Campus Road 
Los Angeles, CA 90041 



Department of Education 
Booth Hall 117 and 118 



(323) 259-2781; fax (323) 341-4894 



Standards, Assessment, and Product Presentation Guidelines for 
Students in the Department of Education: Research, Evaluation, 
Measurement, Statistics, and APA Form/Style Resources 
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